Bilingual learners and the planning
process

If bilingual learners are going to be able o do their best in class,
they need more than support materials. Observation and evaluation
of EAL pupils have indicated that specific interventions are
necessary at each stage of the learning process. The pupils’ needs
have to be built in at the planning and not bolted on afterwards.

We have developed a framework for planning which is short and
simple enough fo keep in view while planning is being done. We
hope that this framework, and the accompanying sample planning,
will facilitate your new planning. and also help you to audit the
effectiveness of your current plans.



Framework to support planning for bilingual learners’ writing

Start with a
writing outcome

..... exemplified at each stage by

Bi-lingual learners need.... these Kinds of activities:

Activat n .well chosen texts as good examples. Mind maps.
CTivate Prlor .opportunities to apply prior learning and learning from Take home versions (including bi-lingual).
knOWledge. and in other languages and cultures. Role play Storytelling/Acting out / Hot seating.
. ..opportunities to engage actively with characters and Peer and adult talk around and about meaning.
In‘h"oducflon ‘|'0 situations. Repeated reading.
..secure understanding of text meaning. Taped versions in first languages.
feXt ..access to similar stories/texts from other cultures. Wall stories.
Sequencing games.

<

Application of -to activate secure searchlights. Guided reading with similar text types at
9 yP
di ..o strengthen weaker searchlights. appropriate level.

reading ..to secure phonic knowledge (early). Explicit teaching and modelling of reading

trateqi ..to make links between the sounds of their first language searchlights.

strategies ; s

and English.. Explicit teaching of inference (advanced).

V .visual prompts in the environment fo activate searchlights.

. ~to build strong understanding of how the text is Collaboratively dismantle, sort or rebuild text samples.
AnalySIS of text structured. Opportunities to mark and colour code texts.
includi ~good visual images to embed text structure. Make storymaps, timelines, activity graphs, plot pivots
Inciu |ng " : i ; ] i
..under;fundmg Of the grammatical Fea’rures of this text (all best done collaboratively in mixed ability groups).
structure type (links and differences between English and first Explicit teaching and investigations of the grammar
language made clear). needed for the text type.
.secure use of the vocabulary needed for this text type. Shared reading and writing to model structure.
.clarity of text purpose - authorial infent. Word bank building.
“What is writing for?” questions.

Using text as ..fo make links between the reading and the writing. Shared writing to model structure.
..clear frameworks. Explicit teaching of the grammar needed for the
a model for fext type.
writing

&

..to produce a clear well structured plan to underpin their] Shared writing in all modes.
Planning writing. (Scribe, modelling process collaboratively).
..opportunities to present orally and through action. Role play, use of puppets.
Scaffolds and frames for planning with decreasing
support.
Word bank development.

¢

. .opportunities to rehearse and present their writing. Writing in draft.
DraH'lng and ..a review partner. Rehearsal and presentation of writing.
B ..adult focus (guided writing). Peer review.
redmﬂ"ng Adult focus (guided writing) improving and refining.
Publishing.
Final published ~an audience. . Baokmaking,
iti ..to evaluate their progress against targets. Displays, readings aloud.
wri Ing Self review.

(the aim you started with)
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