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Imtroduction

The Partnership Teaching materials

Who is this inservice
pack far?

What is it about?

Who should lead the
inservice sessions?

T Al malarens 10 lanpuasgn suppot
Lifest apaplc ally skated
offeewiie, aré 15 tupport prosaded
1o ena e bbngusl fupils 10 Fave
full Bicess Bo the curriculem and to
develop The English lahguape iy
sy Pl 1 it Eed i i

The Partnership Teaching pack is aimed at facilitaling whole-school inservice.
It is intended to be wsed in school-hased sessions, led by school staff
themselves, and should involve the full staff working together at some stage in
the process, It is aimed at teachers working across the 8-14 yoars age range,

It is aboul the ways in which primary and secondary schoals are developing
mainstream structures and stralegies which recognise that lamguage is central
to all learning, and that meeting the languapge needs of all pugpils, including
those learning English as a second language, is the responsibility of all class
and subject teachers. 11 is aboul linking strategies for language support® in the
mainstream into stafl, curriculum and school development plans - to help
lowards implementing policy at classroom level across the school. It is about
the ways in which pairs and groups of teachers can work together inside or
outside the classroom in order to develop classroom organisation strategies and
a curriculum which meets the needs and extends the learning of all pupils in
mull::il'mgual qic sl 5.

It aims 1o help schools examine ways of managing change in classrooms so as to
provide aceess to the curriculum lor all pupils.

We see the development of Parinership Teaching as essentiallv a whole-school
issue, which has implications for all staffand in which all staff should be
involved. It is vital that schools see this material as their own, selecting and
adapting it lo mewl their own context and experience. The inservice should
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4 Introduction

thenefore be led by members of the school s permanent staff with a clase
knowledge of the school. In Unil 1 wa suggest that a small Warking Party be sot
up ta plan towards the school inservioe sessions. This Working Party should
include a cross-section of stafl, including members of the Senior Management
Team, if it is to be most effective. While language support service staff have a
role to play in perhaps introducing the materials o the Working Parly, or in
working afemgsiae it, it is not recommended that they organise and lead this
inservice work. '

Why is the material  Language is central to all learning, and therefore the language needs of pupils
whole-school  arethe responsibility of all teachers.

focused?  ppostlocal education authorities (LEAs) have acceptad the policy of providing
language support Tor bilingual pupils within the mainstream clagsroom, and
many language support leachers have received inservice on strategies for
working within the mainstream multilingual class.

However, language support within the mainstream has implications for
classroom teaching styles and organisational strategies. and alsa for traditional
school structures, if it is to be sffective, Whole-school discussion enables
teachers to share their understandings of the purpose of mainstream support,
and Lo examioe the issues il raises in the light of their own classroom
experiences and their own school context, Working logether, staff can consider
the ways in which curriculum pelicies might be implemented through working
in partnership, to provide access for avery child. By drawing on the Senior
Management Team and, in the secondary school, Heads of Departments,
resource implications and timetabling can also be discussed and clarified,

In this way, curriculum development, inservice education, policy development
and language support can be intermeshed. This school-based and school-
[ocused inservice therefore aims 1o lead to:

a) shared understanding of clazstoom processes
b] shared understanding of ways to develop and improve classreom processes

c) senior management consideration of the resources and structures needed to
suppart the processes of development.

What is included in  The Partnership Teaching pack includes three video programmes, together
the materials?  wilh a range of supporting materials for participatory, school-based inservice.

The supporting materials include Facilitators’ Noles as well as Participants’
Materials, Some sugpestions for routes through the materials are offered In
Uit 2, It is important (o nole that these materials are only offered as
suggestions for inservice activities, We hope that Working Groups will select,
addapt, extend and rewrite the materials, drawing only on what is apprapriate
and useful for fheirschools.

What sorts of  Every schoeol is different. Inservice organisers will need to stress that the
schools will we see  schools presented on the video and in the materials are not set up as ‘models of
in the videos? good practice’. Thore is no one ‘right way' for Partnership Teaching. Schools
© will differ in the degree to which staff are familiar with the roulines of team
teaching, collaborative curriculum planning, and jaint record-keeping. Within
each school’s staffing, thera will be different areas of expertise and experience
to draw on in planning for change. Classroom organisation strategics will vary
in the dogree to which small group work is familiar, individual choice in
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Intredduction 5

activities is encouraged, and other languages ane used to support learning, for
example. School structures may be such that Parinership Teaching is already
encouraged, and the school would simply like to reappraise and ovaluate its
prowision; on the other hand, a schoal may be just beginning to think through
the implications for the whele school of a recent decision w support bilingual
pupils in the mainstream.

We hope that our “case-study’ schools will refllect s range of starting points and
backerounds, whilst all showing a commitmeni towards developing beller
access to the curriculum for all pupils. They include both primary and
secondary schools from a variety of geographical locations, each with a
different percentapge of pupils who are bilingual (from 10 per cent bilingual
pupils to 90 per cent): they also include schoals where most of the hilingual
pupils share a language ather than English, and other schools where pupils
speak a variety of different languages as well as English. Again, the schoaols vary
in terms of the numbers of language support teachers they have attached to
them, and in terms of the bilingual skills available on (ke school stall. They
have different management structures and are each developing their own
strafegies for resourcing and managing language support in the mainstream.

We hope that this will enable teachers (o step back and look at the ways other
schools are developing in their own specific contexts, so that they can feel free
1o explore openly the issues involved in providing lansuaze support within
the mainstream before moving on to focus on the implications of this
discussion for their own school practice.

How were these  These inservice materials are the outcome of a two-year project sponsored by
materials  the Department of Education and Science {DES) and co-ordinated by Jill
pra duced? Bourne and Joanna McPake, of the Centre for Research into Language and
Communication at the National Foundation for Educational Research [NFER).
The project team worked with schools in six LEAs, learning from their
experiences. Early drafts of the materials were irjalled in primary and
arcondary schools, and adapted in the light of their responses.
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I Why provi dl': Each pupil should have a broad and The Natiora! Curriculum:
_ NNIgURES ENApa balanced curriculum which is relevant to | From Poficy to Practice
in the mainstream? his or her particular needs (DES, 19849)

Il schools are to provide a curriculum relevant o the language needs of each
child, then each teacher and year team, or in secondary schools, each subject
department, will need to review and evaluate their practice regularly 1o see
how far they are providiag a curriculum which is accessible to pupils learning
English as a second language. The National Curriculum English Working Group
in its recommendations for English 516 [1989) has endorsed the position
taken by both the Swann Report (1965) and HMI (1986, 19%0) on the
importance of supporting bilingual pupils within the mainstream classroom ‘as
part of normal lessons’ [10,10). They also recommend that *there may be a need
for hilingual teaching support and for books and other written material to ke
available in the pupils’ mother tongues' (10,10), particularly when pupils are in
the early stages of learning English.

[Unit 10 contains readings which explain the background to this position. |

By working jointly with language suppart teachers when possible. teachers will
be able not anly to share experience, but to give sach other some space in which
to ohserve childron ot work, 1o Iry oul new teaching styles or new materials,
and 1o talk 1o pupils about their learning.

What language 1t is impossible to give a simple response. Different schools will encounter
support is needed in  pupils with very different language backgrounds and literacy needs

multilingual 55 0ver, in avery case the need for extra language support will be a factor of

classrooms?  the combination both of the individual child’s language background and of the
schonl and classroom context.

Strategies lor providing access to the curriculum for pupils from a variety of
language backgrounds will depend on the language backgrounds of the class or
subject teachers themselves, their experionce of working with bilingual pupils,
their usual teaching styles and classroom organisation strategies, and the
curriculum they offer. Similarly, the language backgrounds, experience, and
teaching styles of the language supporl teachers will also influence the types of
language supporl strategies that will be possible. Some of the hasic principles

behind mainstream language support are set out in Unit 10, in the reading titled
‘Language support: our starting point’”.

Because there is no simple ‘methodology” and no one single so1 of teaching
skills, it is probahly best to think of language support work as a form of
‘action-research’, where observation, discussion with pupils and parents,
experimentation with new approaches and careful evaluation can lead to an
improved, shared understanding of classroom processes and of the responses of

individual pupils within these. This is the position taken in Parinership
Teaching.
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Individual or whole-  In the past. there have been twe very different approaches to language support
class approaches in the mainstream. The first is focusod on the individusl child, the second
focuses on the whole curriculum. In the first, the language support teacher
focuses on individual children within the class, helping them 1o gain access to
the curriculum, but without attempting to help directly in making changes in
the mainstream curriculum itsell so that these children can continue 1o benefit
when the support teacher is aef able to be present.

he second, whole-curriculum approach recognises that the presence of a
language support teacher cannot always, or even often, be relied on in most
circumstances. [t aims to draw on the presence of the languapge support teacher
to help class or subject teachers to adapt their classroom practices to take
geeount of the diversity of language and learning needs in the class st all times,
and to 1'|I'-"-'I:'!|4I|I experise in "line luning” the currlculium 1o meet individual
neads within this shared curriculum,

I’ﬁr‘.n-:'rship TE.'Iﬂhiﬂ.H i% aboul a Il:.ipl,j”g the second ;|]]iu'|p;||;|;|_ W h |:|11':-.
curriculom approach to language supporl in the mainstream.
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8 Introduction

What is Partnership Teaching?

Parinership Tesching mesns teachers working together, pooling knowledge,
skills and experlise to develop a curriculum responsive lo the language needs
and abilities of all pupils, whether monolingual, bilingual or mullilingual.

Fartnerships will often look very different, having different goals in different
circumstances, but in spite of the fact that schools” circumstances vary
considerably, and the kinds of Partnership under development conseguent|y
also differ widely, cerfain commaon themes emerge:

1 Parinership Teaching has, as its fundamental aim, curriculum development
[developing a curriculum responsive to the language needs and abilities of
all pupils, whether monolingual, bilingual or multilingual].

2 Partnership Teaching is a form of staff development (in terms both of
teachers learning from sach other = inside and outside the classroom = and of
the Partnership Cycle (see below), a professional way of working
purposefully together).

3 Partnership Teaching is most likely to be effective when Heads and Senior
Management Teams recopnise its potential for both curriculum and stalf
development, and allocate appropriate amounts of time and resources to
teachers involved in this work, and to developing a shared understunding of
the purpose of Parinership Teaching across the school,

In a school which is developing its links with the community, Partnership
Teaching will invalve not only teachers and teaching assistants, but will draw
on wider Partnerships by involving parents, other adults and community

groups; and it will bring in primary—secondary and home—schoal liaisan
partnerahips.

http://www.collaborativelearning.org/partnershipteaching.pdf
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Partnership  Inthe past. it has sometimes been believed that bilingual pupils in the process
Teaching — its role of learning English needed special leaching methods and materials, which
in curriculum and 'l.'t.'lrlel !I'||1 rIH[:I:'h.'H-H.l'lI:l.'.lH!JE'rjll!l.l ar ..1||||r-::||1:r|:i||1= ta other |1II]_'II|.*i. More red en!]l,-'_

linguists and educationalista have recognised thal teaching methodologies

staff development which have developed - or ame developing — in response to mixed-ability
classes, are, by definition, appropriate o the needs —and abilities —of hilingual
learners of English. The National Curriculum, which recognises the linguistic
diveraity of the school population in England and Wales, reinforces the need to
find inclusive leaching methods and materials, responsive to off childrn's
needs and abilities, rather than exclusive ones which threaten equality of
opportunity. Within such inclusive teaching strategies, it is then possible to
observe pupils’ leaming and o fine tune’ the curricu bom (o meel sony
paritcular needs as they emerge

Inclusive teaching strategies can be developed by class or subject teachers
working alons, of course, as well as by those working within team teaching
structures. But if ‘mainstreaming’ support for bilingual pupils is to be effective,
it doos mesn carefully recrsanising all mainstream classes to meet a wider
range of linguistic backgrounds and needs than some teachers have been used
to, and that's where Partnership Teaching can help. In this way, Partnership
Teaching is clearlv a means of staff development,

http://www.collaborativelearning.org/partnershipteaching.pdf



10 Introduction

As suggested in Programme 1, Parinership Teaching is an appropriate methad
fior schools to use in curriculum development. [n this confext, we extend the
‘traditiomal’ concepl of the “teaching pair’ [one support and one mainstream
teacher] to a broader view of Parinership, covering:

— pairs or groups
— of leachers andfor other adulls and/or pupils
— warking together inside and/or outside the classronm.

Wa include class teachers working fogether, departiments taking on an issue
jointly, and subject specialists or advisory teachers working alongside school
staff, where they are working on issucs relating to language supportt in
multilingual classrooms.

Ther are a number of reasons for taking a broad view of Parinership:

1 The National Curriculum and other related developments in current
educational thinking and practice suggest that the sharing of expertise
(through the appointment of postholders with responsibility for language,
miths, science, etc., in primary schools, and the development of similar
crims-curricular posts of responsibility in secondary schools] will become a
commoner feature in teachers’ lives, It will become increasingly race for the
class or subject teacher to have sole responsibility for planning. teaching and
evialuating alf aspects of her'his classroom work,

2 Conversely, the allocation of Section 11 staff with a specific responsibility
far language support is - inevitably — uneven, varying from class to class,
depariment o department, school to sehool, and over time. The
development of language support in the mainstream cannot be dependent on
the presence of support teachers, although it is clearly deairahle that they
should be involved wherevar possibla.

3 Consequently, it would appear that schools aiming to develop Partnership
Teaching as an appropriate method for curriculum development should
create and maintain Nlexible definitions of Partnership and of structures to
support it.

Fraom the perspective of stalf development, the principles of Partnership
Teaching are these:

1 Teachers working together with other teachers andfor other adults or pupils

have a wide range of dilferent ideas, experiences, knowledge, skills and
experiise to share.

2 By working logothor, with a common purpose, all involved in the
Partnership can learn from each other in a relevant, practical wav, and thus

devielop togothor the knowledge, skills and expertise required to achieve the
purposa for which the Partnership was originally set up.

3 This method could be seen as a form of *action inservice',

http://www.collaborativelearning.org/partnershipteaching.pdf



Introduction 11

The Partnership  The Partnership Cycle (see below] is a model of the way in which Partnerships
Cycle  ofthis kind develop. It is based on a number of similar staff and curriculum
development models, The aim of including the cycle in the pack is to make the
model explicit to everyone involved in Partnerships, and to help them to
structure the stapes of the Partnership accordingly. It has considerable poltential
to be applied 1o other aspects of the work of the school.

REVIEW

o ..;i

The Partnership Cycle is a professional
model for leachers working in
parinership o develop a curriculum
which is appropriate to the needs and
ahilities of all pupils — monolingual,
bilingual or multilingual.

- A

=ik iy
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12  Introdection

From the cyele we can sea that Parinership Teaching involves pairs or groups of
teachers

&) Reviewing what is going on now in their classrooms and identifying one or
more areafs] they would like to develop — classmoom organisation, materials,
teaching strategies — which they think might make the classroom more
responsive to the needs of all the pupils within it.

b) Selting short-term goals for working together to achieve the changes
dosired, by which their work together can be jointly evaluated after a
specific period of time.

) Waorking together inside and outside the clasaroom to 'experiment” that is,
jointly to plan, teach and monitor progress.

d) Atthe end of the specified time together, evaluating the achievements of the
Partnership, and then either jointly setting new goals for future wark, or
allowing the language support teacher 1o move on o work alongside another
maember of staff or department.

2] But the final part of the Partnership Cyvcle should not be forgotten; if the
Partnership has produced some interesting resulls, these should be
disseminated - shared with other members of the department or with the
whole staff,

I the course of Programme 1, vou will see evidence of teachers

#+ sharing knowledge, skills, and expertise

# |earning from each other

* devel HHIR the corriculum by applying what they have learmt

# focusing and developing the work of the Partnership through the
Partnership Cycle

What is the  Support teaching is where a language support teacher works within a
difference betwean  mainstream classroom to help individual children or small groups. The
Partnership classroom is organised and the curriculum is planned by the class or subject
; teacher, and the support teacher helps individual bilingual pupils who are
Teaching _'E'"d learning English to cope with the tasks set. If some liaison time has been
support teaching?  managed. the support teacher may be able to provide some adapted or
additional materials; otherwise he or she must respond as the lesson unfolds.
Effective suppaort teaching always requires some laison time.

Co-operative leaching is where the language support leacher and the class or
subject teacher plan together a curriculum and teaching strategiss which will
take into account the needs of all pupils in the class. Rather than trviog o fit
pupils into tho leaming situation, co-operative teaching works to try to changs
the learning situation to fil the pupils. It implies equal status and shared
responsihility, with lead and supporting roles alternating between the two
teachers. Depending on how familiar the teachers are with it, co-operative
teaching will require more or less lime spent together oulside the classroom for
planning and evaluation, but co-operative teaching alwavs requires some
liaison time.

Partnership Teaching  “Co-operative Teaching Plus™ [t builds on and extends
the concept of co-operative teaching by linking the work of the two teachers in
the classroom with plans for curriculum development and stafl development
across the school, a8 o way of developing and implementing school policy,
through adopting the Partnership Cycle process. Here, the emphasis is on

http://www.collaborativelearning.org/partnershipteaching.pdf



Introduction 13

reviewing practice, softing gshort-term goals, ‘e wperimenting’ (teacher aciion-
research), evaluating joint work and disseminating the results to the rost of the
school (and sometimes across other schools). It Includes leachers Wﬂrlillg
together oulside as well as inside the classroom, 1o make the cursiculum
responsive to the language needs of all pupils.

Like support and co-operilive leaching, Partnership Teaching requires time for
liaison, but as it becomes part of the school's stafl development plan,
Partnership Teaching becomes eligible for training-grant funding at certain
stages, 1o support joint planning and evaluation. It is essentially a project-based
approach to school development, in which teachers' joint work fs supported
and valued by the school. Initially, projects will need to be fiven some time, as
teachers got used to working in pa rinership — perhaps taking up to s vear. But as
this way of working becomes more familiar, Partne rahip projects can be sot up
with specilic goals for shorler periods

http://www.collaborativelearning.org/partnershipteaching.pdf



14 Introduction

School structures  Inorder to allow Partnership Teaching to fulfil its potential for bath curriculum
for effective  and staff develapment, Heads and Senior Management Teams need 1o ensurs
Partnership that those involved in Partnership work have their share of tlmu_arg-!_ FESGLICES

: in the same way as any other curriculum and staff development inftiatives in
Teaching  he school: and also that school stafling structures, the limetabling of language
suppoerl work in the mainstream, etc. reflect the view that Partnership Teaching
is integral to the work of the school, rathoer than marginal.

This may involve Heads and Senior Managemen! Teams in a fundamental
review of current praclice in the school. Aspects to consider include:

# the basis on which teschers are allocated to work in partnerships in the
classroom, across the curriculum

# how these Partnerships are monitored

# gverall responsibility for Partnership wark in the school

# appropriate resources for Partnership work

# the system by which these resources are allocated

# how clear the systom is to all stafl

These issues and others will be explored in more detail in Programme 2,
Units 4 and 7, and in the reading in Unit 10 titled *Bidding systems’
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The rEEpGI‘IBibi!iT}' F.l-f Where Partnership Teaching involves time and/or other resanrees formally
teachers working in allocated to the Partnership from the school's inservice fumding or other

L = [} ol 0 T s ] I’
partners |'IIFI En.-..r.uru. 5, the rr:.:r.].:u T8 iny olved fn 1I1_| Partnership are engaged in a form of
action inservice' designed to benefit the schoal in some way

Where the school supports Partnership Tenching, teachers working in
partnership have a cor responding Tm‘.pu“sibi]il:l.r to the school, in terms of

al emsuring that the purpase of their Partnership is clear

b ensuring that the purpose is of value to the schasl (in that it relates to the
development of a curriculum more responsive ta ths langy age noeds and
ahilities of a/f pupils, as defined through school policy decuments,
stalements of aims, elc.) s

€l ensuring - as far as possible - thal the purpose is achieved, through
fallowing the Partnership Cycle

http://www.collaborativelearning.org/partnershipteaching.pdf




16  Introduction

Summary

1 The aim of Partnership Teaching is:

To develop a curriculum responsive to the language needs and
all pupils, whether monolingual, bilingual or multilingual.

2 The principles of Partnership Teaching arx
a) Parinership Teaching covers:

~ palrs or groups

~ of teachers and/or other adults andfor pupils -

- working together outside the classroom, and sometimes;
together inside the classroom. '

— tomeet this aim

b) All those involved in a Partnership bring a range of differe
exporiences, knowledge, skills and expertise to share with

©) By working together, with a common purpose (see '1°, aboy
involved in the Partnership can learn from each other inag
practical way, and thus develop together the knowledge, s
oxpertise required to achieve their purpose.

3 The means to achieve effective Partnerships include:

Heads and Senior Management Teams allocating appropriate.
of time and other resources to Partnerships in the schoaol, anc
doveloping a shared understanding of the purpose of T'a
Teaching across the school.
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