	
	In Place

	EAL Audit 


	Fully
	Mostly
	Partly
	Not  yet

	1. The ethos of the school enables pupils to use their first/community languages/dialects, and teachers organise opportunities for them to do so, in order to enhance their curriculum learning
	
	
	
	

	2. Key letters and documents are translated into community languages when appropriate.
	
	
	
	

	3. Staff feel confident that they can support the inclusion and English language development of beginners to English and can meet the particular needs of asylum seekers 
	
	
	
	

	4. The cognitive ability of each beginner is recognised and s/he is grouped in a variety of ways so that s/he gets the chance to work with all the pupils in the class.
	
	
	
	

	5. The emotional needs of beginners are recognised e.g. pupils’ varying responses are handled with understanding, the language of emotions is sensitively used/taught, space is given for pupils to talk about emotional issues. buddies or friends are allocated/organised to ease their entrance into school life, etc. 
	
	
	
	

	6. Dual language books, dictionaries and notices are provided and staff are able to locate and use appropriate resources
	
	
	
	

	7. The environment supports autonomy: e.g. there are pictures of items as well as labels stuck on empty shelves so that children can easily find where to put things away
	
	
	
	

	8. Teachers plan language objectives in terms of vocabulary and sentence patterns in each curriculum area so that the language learning potential of all topics can be exploited
	
	
	
	

	9. Activities for beginners are cognitively demanding, but simplified language and visual clues are used to underpin understanding: e.g. real objects, pictures and illustrations, drama, mime, videos, diagrams
	
	
	
	

	10. Strategies are used in most lessons to encourage good speaking and listening skills and to ensure that everyone participates in talk so that EAL pupils can practise new vocabulary and sentence structures, e.g. barrier games, buzz groups, jigsawing.  Good speaking and listening are assessed, noticed and praised.
	
	
	
	

	11. Reading activities are based on understanding rather than “barking at print” or de-contextualised phonics and are differentiated as appropriate
	
	
	
	

	12. Active reading techniques are used e.g. DARTs, collaborative group work, purposeful reading games e.g. track & connect 4 games etc.
	
	
	
	

	13. Writing is supported by models and a variety of scaffolding techniques, e.g. substitution tables, writing frames
	
	
	
	


