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132 Teachers assessing talk

and use these insights to develop oral skills and guide future teaching
plans.

The Richmond English Record (see Figure 10.1) is a useful grid for
analysing the higher-order skills that pupils are using and gives the
teacher an opportunity to record the group response. Notes on observa-
tions can be kept in an exercise book or a file with dates; this will be
useful to refer back to when writing up reports in the same way as pupils’
oral evaluations can assist this process.

An gide-mémoire of things to look for (tick those features observed)

Look for signs of
evaluative and
reflective thinking:

supporting
questioning asserting
commenting Name: planning
repeating Date: collaborating
participating — - - initiating
describing Activity: Size of group: narrating
responding Record of observation: sequencing
reinforcing stating
suggesting

speculating

arguing hypothesising
discussing negotiating
requesting justifying
reasoning categorising
persuading recalling
conceding comparing
encouraging
T (Initials)

Look for communication strategies:

listening attentively facial expressions
body language awareness of audience
gestures bludgeoning

eye contact causing silences

Figure 10.] Speaking and listening observation sheet.
Source: The Richmond English Record (1989).



Training teachers for talk 15]

Engagement
This is when students encounter
new information or material

Exploration
This is when students explore that
new information

Transformation

Students are required to use their
understanding to work with the
information to make decisions

Presentation
The students present their
findings to an interested audience

Reflection

Students look at what they have
learned and the process they have
gone through

Notes/Comments

Figure I1.1 A model for small group learning — grid for staff training.

Source: This table is derived from information found in Cook, J, Forrestral, P Reid, )
(1989) Small Group Learning in the Classroom Chalkface Press.

Transformation: stage 3

The rtrainer discussed some of the key issues involved in establishing
successful group work, e.g. classroom ethos, the need for careful planning,
and ground rules for talk to ensure that the groups worked well.
The group was then divided into two smaller groups. Group A was
asked to produce on a large sheet some ground rules for talk in chal-
lenging classrooms (see Figure 11.3). Group B was asked to produc"iz an
aide-mémoire for teachers when planning for talk, again on a large sheett
(see Figure 11.4).



